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PREFACE

A

In this fifth publication.b§ thé Facility for Adult
Basic Education at Oregon College of Eduéatidn, we take
pleasure‘}n preéénting the views and opinions and expres~
sions of participants in the 1971 Phoenix Symposium which

was cosponsored by Oregon College of Education and the

]
! -

Arizona siate Department-of Education. The views expressed

“4in the publication are those of the pavticipants, and no
attempt has been made to edit their style of presentation

or the comments made therein.’

‘ -7farn4xleb' Z. Chettrram
Ronald L. Chathanm '

-----
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PAR’I‘ I
SYMPOSIUM ON INDIAN ADULT BASIC EDUCATION

‘February 18, 19, 20, 1971
- Phoenix, Arizona

‘Friday, February 19 - Morning Session
WELCOME - Dr, Ronald L. Chatham

We will continue on for a day and a half on our symposium on_Indian
Adult Education. For those of you whom I have not met yet, I am Ron
Chatham, from Oregon College of Education, which is cOSponsoring this
-aymposium with the Arizona State Department of Education. We are very
pleased to be here and very pleased to have you hare. I am hoping'it will
be a'produ ctive meeting as we go along. The firut thing I think that we

should do is ask Teddy Draper if he will lead us in a moment of reverence.

A PRAYER IN NAVAJO - Teddy Draper, Sr.
(translation)

OUR FATHER, THE SUN
OUR MOTHER, THE EARTH

- THE PSAVEN, THE MOON
THE FIRST MAN, THE FIRST LADY
TODAY WE ARE ASSEMBLED HERE
BETWEEN YOU OUR FATHER SUN
AND YOU OUR MOTHER EARTH.

GUIDE US, TO SOLVE OUR PROBLEMS |
GUIDE US, WITH YOUR POWER e
GUIDE US, OUR MIND TO WORK | | .

GUIDE US, INDIANS, THEY CALLED US,

 MAKE US THINK CLEARLY

" MAKE US, OUR PROBLEMS EASIER TO SOLVE :
WE ARE IN PEACE FROM EAST, SOUTH, WEST, AND NORTH.
WE ARE IN PEACE
WE ARE IN PEACE
WE ARE IN PEACE
WE ARE IN PEACE.




Dr. Chatham _
1'd like to introduce now Dr. Helen Redbird, who will make some open-
ing remarks regarding the purpose of the program. ‘

- OPENING REMARKS AND INTRODUCTION - Dr. Helen M. Redbird

. : !
I want to second Ron's welcome of you to the symposium and talk to

you about the prospects of the symposium. For three years now, Oregor
College of Educgtion has beén'conﬁucting instifutes th&t were about the
education of the American Indian. Our purpose in convening this symposium
is to bring together the diverse elements representing those responsible

for the adult education of the American Indian, such as the bureaucrat.c

Y

structure, whefher State, Federal or Tribal, some of our own interested
-participants, other inte?ested professionals, and our staff. The further
<‘purposé.in convening this symposium is to éonsider adult édu;;tion now,
and to.fiy to determine ways to influence the futuréwai;gzzion ;Eﬁadult
educ;tion for the Ameriéanilndign. |
The procedures for the symposium are in the pfogram. If you'll
consult. your program, you'llAsee how the process iq to be organized.' The

thing I think all of us need to gemember is that the program is a paper

skeleton. It's wéiting for the intellectual contribution of the people

'““_‘““““““fac*thé‘symposiumcﬂmThe~actu§i~procee&ingSWGt*themsymposium~wiiifbe~very
in€ormal. |
| Probably the thing that I need to talk to you most about is the fact
that those of you that have worked with me know that I 1like my material
n documented and for that reason we are electrnnically recording and
photbgraphically recording the proceedings at the symposium. When you

speak or when you make any contribution, be sure that you identify




L.

yourself, so that we are accurateiin the recording of the proceedings

of the symposium. Will you also remember to-be kind and patient to.onr
staff member, ﬁr. Patterson. If he seems to be unduly naggy and naughty,
1t's because he's responsible for all of this equipment. So remember
when he.nags at you, that is because he wants the material to have some
validity. There will be people around that will be working with recorders
and trying to get the material so that it is accurate. And the main thing
is that in the proceedings we ‘want to be sure we have the right person
correlated with their contribution‘and not someonevelse'saying wvhat your
contribution was.

The final purpose of the symposium is that there wi11 be a final
report on the recommendations of the&symposium. All of you that are
contributing and working in the symposium will receive a rep%rt,-,Those
that we think; or that you think should be politically interested in the
procedures of the symposium, we would also like to forward a copy to |
them. So that the recommendations that you make, if there is a group or
an area that you think should receive a copy of the proceedings, would
you be sure and report to Dr. Cumnins at the registration desk - the name
of the person and the address, or persons, that you would like to recelve
a copy. |

As far as we're concerned, the proceedings and the recommendations
for the procedures - we are very interested in theleducation of the
American Indian and in the area of adult education - and if you, of course, '

i

will incorporate the recommendations of the symposium in as many areas as

you can in our own programs.




THE ROLE OF THE U.S. OFFICE OF EDUCATION CONCERNING ABE

hid
o

Dxr. Ronald L. Chatham

You'll notice that. from now on my tone is changing. Before, I was

formal. _I welcomed ycu. Now, it's kind of loose. Some of the staff would

L N

accuse me of swinging a little bit now._ What I m going to do is try to

~.set a tone which will enable the participants here to feed back and forth

to feed into the speaker's nervous system and for the speaker to feed into
the participant‘s nervous system the tone of the conferemnce. Now, the

topic that I'm going to start this off on is THE ROLE OF THE U.S. OFFICE

'O EDUCATION CONCERNING ADULT BASIC EDUCATION. Mr. Paul Delker, who is ' -

the Director of the Division of Adult Education Programs in the U.S. Office

of Education,was coming until the day before yesterday, when congressional

‘committees decided that they would rather have him on Capitol Hill today

than allow him to enjoy Phoenix. So he phoned and expressed his deep
regrets and aaked me to talk a little bit oa some material which.he:had
given me in terms of institute.programa.

Ndw, in terms of the U.S. Office's role, I'm not going to deal with
the-role of federal funds through the State Department of Education. Mr.
Jim Showers will cover that a little later on in the morning. But I will
deal with two particular facets of federal funding froﬁ the U.S. Office of
Education that have a very direct bearing on Adult Education'programa and

[ PSR }

these are as follows, both under Section 309 of Title III of the Adult.

Education Act; concerning Special Experimental Demonstration Projects in

Adult Education,: and secondly, Teacher Training Projects in Adult Educatipn,

a number of both of those of which will deal specifically with Adult

Basic Education.




Now, as you may know, the U;S. Office of Education each year funds a
number of institutes nationwide for teacher t;aining. Some of you know
very well because almost.everyoné_pf you here, I imagine, has attended
one of those U.S. Office of Education sponsored institutes. The Congrsggr

seemingly at least, is achieving'ﬁore and more realism in terms of the

importance of ‘adult education on the American séene, as more and more of o

our population reach adult status. As a resulc, we have had increasingly
_ ) S

over the years more and more funds, but of course we've got more and more

"projects to spend it on.

Now, this next year the announcement will be out soon that the U.S.

Office of Education is planning in terms of teacher training institutes

to have 22 institutes nationwide. .Now these 22 institutes will be target--'

ed on specific poﬁulations, "In other words, a number of thgm may target
in on Mexicaﬁ-American, é number oﬁ Black, a number on Puerto Rican, so
forth and so_on. - Of course, what you're pfimarily interested in, I'm
sﬁre, is where the targeting is occurring in terms of Indian Adult
Educationf And the plan at the present time is for the funding of three

teacher training institutes of up to 100 participants' each. ‘Now, there

may not be that. There may be fifty participants. But up to 100

participants each in three areas of the country. One will be in the Denver

area - we know that - taking in regions 1, 2, 3, 5, and 8, I believe it‘

'is; in terms of the U.S. Office federal designated regions. But one will

be in this particular area. One will also be in the Dallas region. And
the third will be in the Seattle region, which also encompasses Oregon.

let's zero in, if we can, on that particular institute which will be

-funded. This institute will takg in the populace from regions 9 and 10.




In other words, Arizona-New Mexico pgrticipants, theoretically at leasf,
would be targeted for- the Iﬁdian Education institufe'to be fqnded in the
Seattle érea. So this means that those oﬁmyou Vho‘hé;é interest in
continuing education projects, continuing institutes and the like, woﬁld'
probably attend the institute in what will be located in region 10.

Now, how is this working in terms of appointment this year? Those
of you who have been in ABE institutes funded under U.S. Office projects
will know that, particularly if you are on a reservation, you're kind
of on a no-man's land. And I say this because the U.S. Office of Education
has always designéted and worked very closely with the State Directors of
. Adult Education located in the.State Departments of Education. Often on
the reservation, we almost have a dual setup in which the Bureau of Indian
Affairs,’br occasionally the tribal administrafion itself, might pgve a
hierar:zhial setup for people.working in Adult Education. So it is not
uncommon, although I'm‘happy ;o say that it does not occur in Arizona,
occasionaiiy we have a situation éhere the State Director and the people

working on the, reservation know each other but do not have any direct

cooperative working relationship such as Arizbna'has. Well, as a result,
we get into a situation in the National Institutes for Indian Educgtion
where we're being fed in the names of people from many different'

sources that have not cleared through the State Directors of Adult
Education so, occasionally in some states, we have problems. But as of
this next year, the U.S. Office has setup a procedure in which the State
Director will nominate 150% of their quotas from their various states.
And it would be my recommendation for you who go back to your own |

reservations to indicate to the people working in adult education that

—-—




their recommendations and their applications for institutes this next year
should be channeled through the State Department of Education in their sfate>qﬂr
‘of residence. I'm sure that thé three Indian Institutes that will be
funded will work very closely with BIA people, tribal people and the Staté-Qv
'Departments in all‘cases in attempting to make sure that we ﬂon't'have any
 administrative foul-ups f:am-this.
Now, Jim Showers, the head of Arizona State Depﬁrtment of Education -
Adult Education Progr;ma, and I wére just talking a little bit outside.
We do not know exactly what the quota will be for Arizona at this time but
Jim thinks it's snmewhére around 45 or so for the institute. It's a very
heavy representation. Arizona, New Mexico, Oklahoma and South Dakota will
probably get some major quota representation in terms of tﬁe United States.
Now, this is one facet then, the.Teacher Training Institutes, in thef’
way. in which the U.S. Cffice is directly involved in Adult Education
programs. The second one I want to mention is the Special Experimental
Institutes; the Special Experimental Demonstration projects. There have
been a few of these funded in Indian education, in adult education in the
- United States. The Naﬁajo Community College, at the pfesent time, has
one of these fundings. This is a way in which those of you who have an ..
interest in doing something ghat is innovative or experimental can get
some funds in which you can test out your ideas. You don't have to have
everyfhing proven. They'll f;ké a chance on you. And all you have to do,
of course iu a situation such as this, is write the U.S. Office of |
Education, Division of Adult Educstion Programs, Washington, D.C., and

you'll gei the packet full of information which you can then call on your

' local friends to assist you on,and turn it in. The U.S. Office of




Education isl#nterested this year in innovative, cfeative programs,
particularly from the reservaﬁidn. .i know of no other year, so far, that
we've ever had in which there was more‘interest and‘more exprgésion of’
sympathy and help from the Washington scene. Mr, Lentz, from the BIA,'may
want to fomment on ghis a ’ittle later. I hope that I'm not being carried -

away by hy enthusiasm for the new programs that are coming forth. Okay,

 those are the two things that I wanted to mention.

- Nowy I'd like to get some discussion going or if anyone has any
¢questicas, to start direéting them at me in regard t.. .he U.S. Office of

Fdycation's role, If I can't answer them, I'll turn to a few people in

AT I ',r
{

the place that maybe can assist me.

Ron, I guess my onl:' question would be, why only three institutes?
Dr. Chatham -

Well, they're planning 22 institutes nationwide and percentagewise
the targeting of three institutes out of 22 specifically for the American
Indian is a'gon percentage. |
Dr. Griffin

A total uf how many possible participants?
Dr. Chathaw

Theoretiéally, there would be three hundred participants out of a
total of 2,200 participants. In other wordé, the 22Vinstitutéa are
theoretically targefed at 100 people each. Now, § lot of these institutes

won't have 100 people. Some of them may have twp.institutes of 50 or some

may have three of 30 or there may be all kinds of combinations, We're

~ talking realiy about dollar budgeting here, as I understand it and Jim,

you come in anytime, because you're in on this too.

8




Jim Showers

Also, because we have found that it's pretty hard to f£ill up the
- quotas that have been in existence and this is far greater than what we've
had in‘the past. We can sit here now and say that it isn't enough. _We'
need moré. And everyone's eager apd "Boy, I want to go,'" but then what
hgppens is the month beforigfeven people who have committed themselves,
well, family problems,'or work or something - they cah't go. And then at
the last minute it's bedlam time trying to find people to replace them and-
consequently the turnovei is not what you want. | |
Dr. Chatham

| And particularly do we have difficulty in atteﬁpting to get American
Indian people in the institutes to make up a significant portion of these
institutes because often, on cancellations at the last minute and the like,
we want to fill them with people working in the field. We don't want to
let seats go empty, you see. So, it's a problem for State Directors and
for us.
Jim Showers

Ialking about it ﬁow, last year, Mrs. Wright, wh§ is the field

consultant for the Department, is here and has always handled this and she
should probably address herself to this much more than I but let me. kick
it off. Last year, we didn't know ﬁill rather close to the time, and
then sometimes in left field we'd be notified that we were to send "X"
number of people. And we would try and go throughlour program people to
see if they had persons who were qualified. Well, it's bad enough trying
to £111 them that way, but then the week beforevsomeone is to leave for

the two or three weeks, and to try to find people to go.... Whether it's




an excuse I don't know but I know in my own case, if someone asks me, I
have made pléns or commitments that I can't change my Ectivities next week
f;r th;ge_weeks. I just couldn't go and other people are in the same
situatibn. Conéequencly, those of you who have people who wiéh to go
should get their names in. Talk it over with them as suonﬁgé you know what
the criteria will be, the period of time. Get their names in (1) so they
can plﬁn for ﬁt, (2) we know who you want to go in the particular case..
You'd be surprised the gyrations we have to go through to try and contuct
everyone. If the person contacts tﬁem, they don't know anyone for‘suré.
They will have to talk to someone else and they mgz_ga{} you back or you
may have to call them back, and time goes by. So if you know of people
 who should g0, those_ngmes should come in-as soon as possible so at least
we”have a list of people so that when we actually get the quota, we have
something to work from for sure. E

I want -to answer Mr. Showers and éay that for those of you who‘are
Iwricing direct, I have already'started a file of possible participants.
If you are planning to go, please‘accompany your request with a létter
from your supervisor or someone who knows what your-job is and so on,
because this is very helpful to me. I get some requests from some people
I don't know. Particularly since all of the Indian Education is not fund-
ed through our department, I don't know all of you. So please accompany
your‘request with,ailegter;from your supervisor. And I want to ask a

question, Dr. Chatham. Are all the decisions in on the 1nstitutea? “T've

becn trying like mad to get 1nformation and I'm delighted that you brought

some this morning because that'l the most we've had in the State Department.




Dr. Chatham

Well, I'm in a very pecplig; position here trying to talk for Paul

‘Delker when I don't know wbether"hil'the décisions were made, In fact,
I'm hopeful that the ihstitute which region 9 and 10 will serve will be at
ouy institqtion. Since I Luaven't even put in a proposal yet, I would'be
very crass in aséuming this., But assuming that our institute is held,
we would plan on starting Augusf 16th, Now, I guess what I'm saying to
yot. is, no, I don't fhink all the decisions have been made by any means on
the national'ihstitutes. I think that what has happened so far is initial
screening of the ones that have come in and identification has been made
of thﬁée that look particularly good. I don't really know whether there
have been any announcements out of any funding yet., Because theoretically,
the deadline is June 1. Now, there woﬁld be no problem certainly in.fund-
ing an institute eaflier, funding it immediate%y, if the Associate
Commissioner felt that it was exemplary or something like that. But I
don't think we've had the decision on it.

Bill Hudson

The fhought occurs that, as a suggestion, is there such a thing as
a sﬁb-level institute? What I'm thinking, some of the difficulty may be
because of people trying to arrange’fo go, say to Monmouth or to Seattle .
or so on.‘ And there's such a tgrrifie need in this particular area.
We're thinking of some type of a sub-level institute because of the
career center.now that's getting started, but we're working just strictly

on a pretty small scale. But, isn't there some way to have a sub-levél

-

institute?




Dr. Chatham

.'I'm glad yoh brought that up. The Arizona State Department has
| 'Malreadyfbeen talking about this. We're thinking of what we're calling a
mini-institut; at the present time, which would be held in Arizona, wherever

~we can arrange it. -

" B111 Hudson ‘ L

Because I thought it was éimplef for one“or two or three résource
pedple to come, rather than to try to send 50, 60 or 100 ;éople to you.
Dr. Chatham

Yes. One thing that there's an emphasis on in the U.S. Office, and
of course we heartily follow along with this, is that we're attempting
now to miq;mize the summer.programs and maximize the.total’'all-year roﬁnd
training programs. In other words, the old éitﬁation where everyone got
the 1nst1tutes in the summer and then you wait around with open mouths
't111 next sunshine comes, speaking of our own country, not certainly here,
because we'have rain all the timé. This is over and the new pattern is
going to be training all year long. Now, how this will affect those who
teach in a regulaf school system and élso teach .adult basic'education or
adult‘education, it simply means, as I sea“it, that the institute can
throw out the window the old pattern of 9:00 - 5:00, or whatever it is,
that the institute will be responsive to the needs of the people and if
this means running from 6:00 - 10:00 at night on Friday and all day
Saturday and Sunday morning, whatever, this is the way it's going to be.

Lester Sandoval

-

You mentioned sending a list of possible participants to the State.

Board of Education. Now, last year in New Mexico I was notified by the

i




State Board of Education, they had already committed 90 Indians to a work-"

shop up in Monmouth and I was wondering. what chancé, what assurance have

we got there that those Indians working in adult basic education among the
Indians will be.given priority. |
Jim Showers

.I can't speak for them but I know what I would do. One reason, it's
early so get what your desires are to the appropriate pevple. Say, 'We .
have these particular problems, particular needs. Wevhave these people
that we would be interested in sending. On.advice”we'¥e putting it in

" your hands so that you can work out priorities.' Because, really, we run
into the same thing. It's no fault of anyone. It's just that at a given
'.mom;nt in time, we know-that.there are ten that can go. And they ask for
‘our recommendation and we may have a preconceivéd notion of problem areas
that we would like to strengthen. But that doesn't mean that we kﬁow the
whole state. What is good one year can change the next'year.' And no
matter ﬁow good you are, you can't know your job as well.as you can.
Consequently, we have tc look to input from;other organizations. And I
would play it cool. In other words, at this point in time, I would confact .
the people in the respectivé gtates and let them know your desires and
your needs. And I think that they will listen.
Dr. Chatham
Have we explored this area thoroughly? Just let me say one more
A thing. We'll hold now on this assumption that everyone understands and
will feed back to other people in your programs that you willlsubmit your
application letter, a preliminary applic;tion letter with a recommendation

from your supervisor indicating exactly what you're doing, to the State

4
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Department in the state of your residence. And they, in turn, then will
forward this information to wherever the institutes are. The decision on
the-picking will continue to remain with the colleges. vHowever, how we
do it, and I'm sure others do it too, we ask the State Department of
E?ucation what their priorities are. Maybe they're attempting to start a
new project down in a particular area and they've got to have some train-
ing help down there, so we ask them to give us raﬁking thn they can.
Joel Lacey

ﬁhat Are the types of programs coming out? 1Is that sent out on areas
that will be covered? I mean the subject matter. .;
Dr.~Chatham

None of this has been announced. The onlj beople that have actually
received the information I am giving you this morning are th. area regiQnal
project officers for the U.S. Office.

Jim Showers

You can count on Spanish, Oriental, Indian, Puerto Rican. In the -
discussionslthe other day, a person who has just come from Washington
said:that Arizona would have a quota of one to the Oriental. Well,
someone is going to have to pick that up. . We don't have that need hefe.
There may be other states that may have a quota of §ne or two for the
| indian and, let's face it, they may not come up with it,

Dr. Rickards | |

It appears to me, I hope I'm not muddying.the water, but if these
are plans for the American Indian and the American Indian's needs are of
pgime concern, it seems to me logical_that the membership of these

-

~institutes should be largely American Indian, rather than making sure that

"ty




you havela‘given number of Orientals, a given number of Blacks, a given
number of Whites, a given number of something else, just because wa.are
fighting‘diaarimination or something of that sort, so we don't have a
racist society. I think that we need to be coacerned that this 1is for
the American Indian. |
Dr. CEatham |

I don't think rhat'there's any question at all, speaking personally,
of.the present administration's decision to give preference in these
institutes to the American Indian, but I will not stand up here and say
that the U.Sf Office 1s restricting these institutes to.the Amaricanf
Indian,‘ibecause I can't do that.
Ed Lentz

I really think, Ran, that the design of the things that will be in
the syllabus and.all will be such that if you're not concerned with Indians,
you wouldn't care to go there anyway. I think we'll not get around it |
1ike this, but after all, if it's between the institute for teachers of
Indian adults, if you're not engaged in that business, and the program
can be so designed that most people wouldn't apply for that particular
program. e |
.ég. Chatham

It certainly will not be a problem if our institute is the one chosen
for regions ? and 10. I can't speak for what the other ones will be,
but I would assume that anyone who would be working in Indian Adult
Education this next year, a heavy proportion of the staff will be American
Indians. This is one of the guidelines. You're not going to get an

institute unless you have some people on the staff who know what's_going on.
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Wynn Wright

Weli,'épeaking for the Arizona State Department, we have definitely
given priority to the Indian, to the extent that we have held requests ;n,
abeyance until we could clear to be sure that we had all the Indians we
;ould and then sent them in. It really is no'probiem when we try to méke’
requests to Dr. Chatham. *
Paul Cooka -

I'm not trying to appease anybody, but I've attended instituﬁés and
workshqps'andAtEgre's a majority of one race. It generally déesn't have
very much validity, where if it's sort of evened out, I think it works‘
much better.

Dr. Chatham .

That's a good comment. I'm glad to hear it because if'll make good
food for thought for some of the discusgion groups this afternoevn and

tomorrow. Does anyone else have anything they want to bring up on my

little presentation?

Do you have any that deal with all minorities? Like he said,- are
you going to have an institute to deal with all of them, the negro, the
brown, the red, and what have you?

Dr. Chatham |

I don't know yet. It hasn't even been funded yet but I would guess,
&nd some other people from Washirgton here might want to comment on it,

I would guess that the deal this year is the specialty, rather than
producing the generalist. We're going after a specialty person, a person

who works with the American Indian, a person who.works with the Puerto




Rican, a person who does this or works with the urban Black or works-with.

the rural Mexican-American. 1In other words,'trying to subdivide it and

get it down into where you're building specialists. Now next year it may
“‘be a generalist again, I don't know. |
Out of the'22, though, I think that proﬁably a cogple will deal with
the inner city where there are Spanish-speaking people and Blacks and.indians
and what have you. So there will piobably be one or two projects with !
particular type setting. The Office of Education generally tries to cover
the ground as well as they can with their resources and tries not to
exé}ude anyone, although they do focus.
Dr. Chatham
And 1 ﬁight say one thing else that I neglected to say. There's a
lot of emphasis this year on keeping the people in the regions in their
regional institutes. Now, a iot of people don't like that and there's
.ﬁéood and bad about it. For example, some of the regions certainly can't
have a full range of institutes like ESOL institutes or something like
that. And in those cases the regions will be gble to send out of their
region into another region, Arizona can go to Atlanta qrmAtlanta can
come to Arizoma, aS‘the:case may be. But thére will be more emphasis on
staying within your own region, at least it's bee.. indicated to us.
| I will quit tﬁlking.now and turn the speaker's rostrum over to Mr.
Ed Lentz, who is the Director of Adult Education for the Bureau of Indian
Affairs, Washington, D.C. And Frankie Paul would you like to come on up
here at the table and join us at this time. These two individuals will

be speaking on THE ROLE OF THE BUREAU OF INDIAN AFFAIRS CONCERNING ADULT




BASIC EDUCATION and the same type of free discussion afterwards will be

{
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invited. ‘

THE ROLE OF THE BUREAU OF INDIAN AFFAIRS CONCERNINé ABE
Mr. Ed Lents |

I'm relatively new to the Bureau and I'd like to know how many Bureau
employees there are here. Quite a few. Tbo many that I haven't met yef.

~ But I started in August and immediately became pretty depressed with my

job and the Adult Education program in the Bureau because the'heeper I
dug into it (and the position was va;ant for over a year and a half) the
more I dug into it, the more it appeared that nobody w;s particulariy
»interested\in Adult Education. Aund we also found that Adult Education in
the Bureau had been treated as a terrible stepchild. Since its inception,
and it really came into being back about '68, there were signs on the
horizon before when someone said we should do something, but it was a part
of the Bureau's Branch of Education. And in most cases the money went

out to the field, ﬁeople were hired to do adult education, whatever that
was, and wound up driving busses or became truant officers. And back in
'68 when the Branch of Education became so large that they thought it
should be a branch unto itself, they cut Adult Education out of the
Branch of Education, divoréed it so ;o speak, and put it in the Branch

of Communitthe:vices and combined it with Community Devel&pment, hoping
that by this device, t@e'adult educators would be allowed to do

Adult Education. That didn't seem to work either. I had a bad Fall,
really., It was a very deprgssing Fall because there didn't seem to be
anything you could do about it. The annual reports came in in August and

September and, Bureau-wide, about 50% of the adult educators reported that




" Bureau and I think we're beginning to see the way for something pretty

" communication is always difficult within the field and from the field to

_Washington. The effect on most adult educators in the Bureau will be

they wefe'spending 50% of their time outside of Adult Education and the thing
tﬁat 1s most disturbing is that in the program of Adult Education in the
Bureau, where there should be a program,'the needs}are so terribly obvibua,
and yet those needs weren't being met by our particular pfogram.

Well, more recently things are changing and ;'m getting far more

enthusiastic as to the development of an Adult Education program in the

solid on this. Ifm supposed to explain the role of the Bureau. This 1s
the role as I/we gee.it, myself and Frankie and David and Joel Lacey and
B111 Shipley and others. -

I don't want to stand here today and talk to you. I'g;rather be
listening and trying to find out just Vhat we could comé”;p with., Some
of the things that we're going to do, we have to do because we have a
mandate from Congress to do them and it's the Basis on which we get our
money to do it. Even the manda?e fro@ Congress isn't too bad in that the
mandate grew out of a series of hearings that the Kennedy Committee
conducted throughout the country, so that there's quite a bit of'Indian
input into these hearings and the mandate so states. And I'm also
enthusiastic and-encouraged by the attitude of the Nixon Administration
in terms of the Indian Service. The July 8th speech set forth bold new
steps that should be taken and some of the steps are being taken right
now. Most BIA employees know that we're in the throes of a major

reorganization and itis bothered a lot of the BIA employees because

minimal in terms of job security. On the other hand, the role of the
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adult educator under new reorganization is going to become far more
important. He is gning to be a far more powerful person in the field, and
1ike I say we have had input in here. I had sopuch Navajo inpuf_all Fall
whén Frankie was in Washiﬁgtqn I hated to go to the office. We would
prefer that fhe adult educator become the coordinator of the resources in
the Bureau and try to meld and weld all programs, with the Office of
Education, with the states, ;he counties and wherever there is Adult
Education activity. Our coordinator would be offéring Bureau services,
facilities whatever ve might have, to get a whole program goiné. Taere
are many--well OEQ is doing a lot in certain BIA areas in terms of

Adult Education--but these should all be coordinated. We also see the
need in mouy,many areas that the Indian people need an advoc#te in terms °
of their share or the budget; the BIA budget, the OEO budget, the Office.
of Education budget, the state baaié education budget, the agricultural
extension budget, anything you can name. ‘Again, ‘the adult educatof should
be the one charged with advocacy there,-an advocacy role insuring that

his particular area gets its fair share of funds. And then, the
administration_policy is turning over to those tribes that want, those
functions of_the Bureau by contracts with the tribes, so that the Indians‘
can run thosefprogfams themselves. And this isn't indetermination in
anyway, shape or form. It's an open contract, remewable year by year,
whereby the tribe, if the tribe decides to take over that particular
function, we will coﬁtrac: with the tribe. It wouldn't change the role -
of the adult educator, as we see him, one iot;. He would still be the
coordinator. He would. still be helping thq.tribe to organize clésses,

getting outside resources in for the teacher that the tribe had hired,




and further, the coordinﬁt&r would also be contracting again, on én hourly
basis with teachers like Frankie is doing at Navajo, hiring public-school ,
teachers, BIA teachers to conduct the education courses at night, or
whenever they're free. Under this plan the adult educator is going to
have to have a great deal of skill. 'we6re kind of looking for what they
call the Renaissance Man, somebody“that'é-all things to all men. He knows
all programs and he's all over the pléce and it would be an extremely
‘difficult job. We intend to do this.

I'm getting to the egd of what I'm going to say naw, but as If;; saia;
50% of the time spent in adult education is spant outside aduit education
as reported, but a large share of that time reborted'as édult education
doesn't seem to be adult education. Some of the progra - that are called '
adult education are adjuncts to an adult éaucation program. There's
dgfinitely need for safe.driviug;courses on some reservations. But.wﬁen
safe driving becomes the adult!edpca:ion program, I do not consider it
adult education. 1It's something else. It's kind of an adult education.
I spent a couple years in the Phllipines in the Peace Curps, and while
there we were running some community development adult education projects
.:here and we developed what we called the law of minimal surrogates. . .

the law of minimal surrogates simply stated, is that when a person is

confronted with a particularly complex problem that is in need of solution, ™

‘most people, and I repeat, most people, rather than attack that problem

directly, sublimate their efforts by doing other things than'meeting the
problem, as anlﬁttaék on the réainproblem is much too overwhelming. Now
there are all kinds of corcllaries to this. The best examplé of this is

the adult educator that reads so many books on adult education theory




that he can't get out of his house to do adult education. Another example

is.someone like me who stands and talks to people About adult education.
And aﬁother great sublimated effort is attending meetings and talking
ﬁbout adult education. The fact is we've got about 80,000 functional
1111iterates nationwide in the Bureau that we're charged with responsibil-
ity for. There are another 100,000 that haven't comﬁleted,their GED.
That's 180,000 people that will probably not be able to work at meaning-
ful employment unless they receive something more and I think tha:'s the .
task Lefore ﬁs and that's the task that we havé to get on with. “While
there are m@ny many programs that are adult educagion, again, when they
become the program, whén they cease becoming an adjunct and become the
resl program, then I don't belicve we're doing adult education and I
think that's what we have to primarily focus on here, ABE and GED. That's
the pfogfam and where we go from there, we can do a whole lot of other
things.
| In closing, we have been talking in the last month and a lot of
people are interested in adult education. This is another point where
I'm getting more enthusiasm for the program. Our '73 budget came in
recently and this was a budget that every effort was made to get In&ian
, input into, for the Indians to tell the Bureau what they needed. And
the adult educat;on budget, while it's a small budget, the requests from
the field, from the Indian pgople. was 100% increase. And I think any |
‘other program in the Bureau was asked for 100% increase. And I think that
surely identifies a need, that people are speaking and they want something
from us. I think they're trying to tell us something.‘ On top of that,

you adult educators, there's quite a bit of money in employment assistance
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that's going for adult education. There's money in tribal operation, for
training of tribal maﬁagers, that is not being uged as it should. There's
a need for school board training that the Brancﬁ of Education has money
for; Social Services has money that they can pay in lieu of work experi-
ence programs, the $30 a week so that they can attend adult education

-~ courses, those on welfare. There are any number of programs right in the
Bufeau that the money is not being utilized fully and we feel that in the
next six months or so the Adult Education Division in Washington and
the adult educators in the field will be given the responsibility to co-
orainate these programs too, witﬁ those funds so that school board train-
ing, tribal management training, the whole thing is going to be open to
the adult educators which is going to make it again,vmore difficult for.

' him, but it's goinglto make it a real swinging job, I should think. And
that is about the role as we see it right now. It's surely open to change.
I'11 be darned if I'11 stand in Washington and dictafe a program to
people in the field. I can't possibly do it and'I'd be a fool to try to
do it. So that if the program needs are changing, let's change it. Let's
hear it. |

Lester Sandoval

You talk about Indian inpuf. What chance is there of your getting
out in the field and see what we're doing for adult education? And then
you mentioned that 50% of the time was spent outside adult educationm.
Could you be more specific and say what is adult education and what is

ABE?
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Ed Lentz
That's an old, old argument, No, I can't answer you specifically.

T think ABE is, if we get some outputé“there, if we have people who
complete the fifth grade level, who become literate, I think that's ABE.
And anybody who completes his GED has surely completed something. That's
an output figure that we can see. But the 50% that I'm talking about was

reported by adﬁlt educators. These are not my figures. They said "We
are required to spend 50% of our time>dcing this," and it is iargely
boarding school applications and scholarship grants and things like this,
or housing improvement type. There's a lot of work spent in housing. In
far too many institutes the adult educator is éonsidered to be un extra
palr of hands by the superintenaent, t;e jack-of-all-trades that does the
very necessary things. These things have to be done in the aéencv and

or the other responsible branches for those duties.

Ceronima Montovya

Did I understand you to say that the most important thing in adult
education is ABE and GED?
Ed Lentz

This is going to be the focus.

Mrs. Montova

You said something about Driver EducaLion. " You don't consider this
an education? | |
Surely., 1I'm also not dumb enough to sit in Washington and say that

a Northern Pueblo has to have an ABE program if there's no need for it.




It's just that we've got to focus in on what it is we're trying to do and
when you have 180,000 people without a high school diploma and below,
that's certainly where we should be attacking. ' That is the problem,

Mrs. Montoya

Also, the policies to meet the needs of4the Indian. All right now,
if the needs of the people, for instance, I'm taiking about the Northern
Pueblo agency. They ‘have been requesting arts and crafts. Now where
does that come in? Do we say, well our policies are the ABE and GED?
Should we cut this out? I mean, we're to meet‘the needs of the Indian
and that is what they have been aéking for. So where does that fall in?

Ed Lentz

It falls in nicely. It may be, if there is a need for ABE, it may

-be a good motivational device to get people into the classroom so that

they can go on and do some ABE. I'm not excluding any of this. There's
a difference between arts and crafts per se and silvermaking, I thiuk. |
Because if you get a silvermaking class going and graduat; some people in
silvermaking, they can gain pretty decent employmentf_ They can probably

make some money at it. But arts and crafts, for the sake of arts and

crafts, as the total program without an attempt to get people into an ABE

course or a GED course when this may be what they need, is not adult
education as far as I'm concerned. Ail I'm saying is that we have to
start focusing, start zeroing in and trying to help some of those 180,000
peéple that are ptetty much doomed to menial living if they don't get.g‘
high school diploma or similar education. They can't qualify for emﬁloy-
ment assistants most times. And I would hope that the adult educators

could take certain‘groups of theée_peopla and move them up enough so that
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 they can qualify for an employment assistant's course, so that they can

learn a good basic skill, that they have the mathgmaticé and the English
that they need to be able to be gainfully employed in their community or
wherever. - '

Mrs. Montoya

Do you see the arts and crafts as a vital part of the Indian's
‘education or are'you soméwhat suspect of thiy area? -5  .,; |
| Throughout this country, on'the various reservations, gach place is.
80 unique that 1t's very difficult to generalize. You can't exclude any-
thing. Each one has to be judged on the each, I think, by the person in
the field being responsib;e to the people. Bﬁt there are many,many
people that will say after they're in an arts and crafts class for a
while, "Gee, we'd like to have some ABE; Could we have a class in
 Arithmetic?" I'm just saying too many people, and it's not true for the
Southwest area here, generally speaking, I'm generally speaking of other
areas, but too many people are doing scholarship applications, boarding
school applications, and then they say "Oh gee, I've got to do something |
in adult gdgcﬁygon. I know, I'll coach the basketball team." And all
“““”mum“i'm éayiﬁg i if he's doing that, he's doing a“béfféctly good job, a
necessary job. It has :6 be done. But if he's doing that, then let's
let somebody else pay him and let'; use ourllimited adult education funds

to hire an adult educator to get the job done.

Mrs. Mnontoya -

It's also true that too many people think, well, arts and crafts is

arts and crafts, but it takes just as much intelligence to produce a
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sash or a belt or a piece of pottery, you know. So many fimes’they
.think_. .o |
They can't learn otherwise so let's give them arts and crafts?

Mrs. Montoya

",Yes. And it isn't true because in our program up in San Juan, well
Fhey-have to know how to measure, they have to know how many yards and
how much yarn it's going to take to produce a manta or how much twine
it's going to take to produce a sash. How much is it goiné to take to
'produce a three-inch-width belt or that sort of thing and so arithmetic
and English and all of that comes in with our arts and crafts.:

Dr. Chatham

I'd like to be. kind 6f a devil's advocate here, Ed, because
I've heard this arts and crafts thing attacked before on certain grounds.
I'm not accusing you of attacking here. If the people, if theip.cultural
values hold that arts and crafts are the most important element to them,
wouldn't this be then reason enough to use this as a focal point for
their entire program?~ I realize that this ;aries so much.
Ed Lentz | |

Surely., We are charged with that by the administration and by the
- commissioner and by everyone else, that people get what they want. We
have to have éhis input. But I've also known adult educators in the
Bureau that organize classes every Fall in ABE because that's what he
was supposed to be doing. And they met twice a week and he stood up and
talked At them for the two.hours a night until they stopped coming and
then he said no one's motivated. You can have good arts and crafts and

N -~




you can have poor arts and crafts., You can gave good ABE and puor ABE.

It doesn't make much difference.

Sol Blackman

I'd like to direct myself to this point in terms. perhaps, the person
who ‘is giyen the job.of teaching may not be the person who should be déing
the teaching in some instances because maybe he's .teaching something th#t
the people aren't interested in learning at that point and perhaps if an
attempt were made to bring people the arts and crafts that are spoken of
here from among the people in the community. For example, on the Papago
Reservation there are people yho do basketmaking, and if they were brought
in to teach basketmaking to the people in the comm;nity, iﬁ's very.possible _‘ 3§§‘ﬁ
that they would get a lot more interest and more people would be comipg v | _ _ '.D
to these classes. If you have somebody who is tgaching for a couple fi. R
hours on éame subject and isn't getting .to the people, it's probably
because he isn't professing something that the people are interested in.
And 8o, cn this basis I think that perhaps if the government is interested
in giving the people an educition in the areas where they're concerned,
it would seem that more emphasis may be on arts and crafts or whatever it
is that people on the reservations are cdncernéd with would be in order
and also would be a means, perhaps, of breaking more Indians into the
education program on the basis of teaching those things that they want.

Ed Lentz
Perfectly right, I have né quarrel with that at all.

oe Watson

1'd 1ike to make a comment on what you said here about the arts and

crafts. I think too many times people tend to judge what they think




adult education should be. In the process they use their cwn sort of what
1 call yardsticks. Here I hear a lot of people saying that arts and
érafta isn't an adult éd;:;gion subject, that -it's a waste. Too many
ﬁimes we do this., We judge the Indian according to our rules, yet we go
on saying that ve like him to do for himself. We like to have him think
on his terms. But when he does this, sometimes he's wrong or sométimes
he's 4 little wrong and we boint this out. We have this‘tendency. I
sort of felt this way. There's 5 woman here"éaiing that arts and crafts
is something that they think is an adult eduéation activity, but in the
way you indicéted.
Ed Lentz

"I think Mrs. Montoya and I are in agreement. When arts and crafés
gets into measurement, we have to -learn a certain amount of maﬁﬁematics,
we havé to be able to figufe cloth and things like that, then it becomes
a pretty valid educational exercise. ;ut if it's (and in cases it is
just this) just sitting and weaving baskets, and if tha;fs the whole
program, then I don't consider it adult education, because education
infers a growth, an inner growth of something or another. In learning to
make the first basket, or the first one hundred baskets, I would imagine
there's some skill learned. But;aftef a. while you may as well be pulling
a lever down in.the factory. There's no growth there. It's not aducation.
Paul Cooka |

Firét of all we're in the same context and I'd like to reiterate
what Mr.'Joe Watson has brought up and that is I'd like to have your
concept of what ABE is. And IAthink he went on further to say that an

ABE program encompasses ot harbors anything that will be functional to an

adult.
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Joel Lacey

- 1 think we're trying to make it too broad when we say ABE will do

everything., I think we have to narrow it down to the person that's
trying to get functidnél in a society where he can earn a living,and in
order to do that he's got to have the fundamentals of reading and
_arithmetic and things like that in order to function in that society.
What vehicle you use to accomplish this, like you said before, I think
is all right. But when we start broadening out so we can say we can do
" everything and use the term adult education to cover it, I think ;hat's'
¢ wrong, | - "'
Again I say, the Southwesf isn't, but in some places anything is adult
education,’including an adult educator that is writing a neﬁspaperrfor
. the Buréau. And she says "Adults rggﬂxnewspapers. And it's adult

education for the Bureau employees.” It's an in-house journal of some

em——

Y

sort. And that money, that's a lot of money that could be spent doing
real, valid, educational things.

Joycelyn Leonard

He said again something that I've been hearing. Aduit education =
why? might be the question. I hear economics here and economical reasons

for having adult education. So your purpose for having it would determine

what kind of adult education you would‘have. Now the kind of feason this
gentleman here mentioned--to get a good job--presupposes a certain part
of cultural society to get that job in. Maybe what some of the other
people are saying is that we have different purposes for adult education.

Maybe for the person who lives in a certain situation, learning to do

i

30

J6




more complicated and“beautiful baskets would be the purpose for them
having education. Hoﬁ, I think this is part of this cross-cultural, cross-
purposes thing here, where we are envisioning'whét the person in adult
education is going to fit in his future. And this brings up the old
question then, does a pérson have a right for himself to choo;e where

his future is going to be spent and how? That's why we're talking about
maybe two different kinds bf education. Sometimes we talk about reality

education where I am, education for the person where he is now.

\J

John Begaye:

It appears to me, or it appears to most of us Qho are listening to
the_audience that in the concept of adult education you need to
define these terminologies so ﬁhat we can be able to understand
you peﬁple. It appears that you got'a wholelthing mixed up with arts and
érafts, basketmaking, economy, getting a job. What we néed to know,
perhaps, is the definition of what is adult basic education and what is
adult education. I think qhile you were in your discussion you said
driver's education wasn't defined as adult basic education. To the Navajo
people, perhaps this is adult education.
Ed Lentz

I said that. I said when driver's education becomes ggg-program.
Annabelle Eagle |

As ﬁgglas I can see it, I'm not very familiar with your definitions
and all that, but I do know that Indians have a way of learning. And I
ﬂélieve that when you talk about arts and cgafts as a way to teach them,.
you should realize that :his is the way the Indian used to learn. That

was their method of learning. And if your iearning means learning from




books and all that, well, you're just kind of pushing things down on them.
Whereas ydh're not coming from the grohud up and using tﬁe fact that
the Indians like to learn through their arts and crafts. You're not using
it like that. And.I call that learning.
Ed Lentz |

Yes, I said.before, and it happens every time the subject comes up
that 1f you say anything about arts and crafts, it's a perfectly valid
device to be used in basic education, perfectly valid. But it is also.
prostituted terribly.throughout the barrel. Peoﬁle are doing nothing and
ﬁhey are calling it adult education.
Bil] Shipley

1f I could get a word or two in here on this discussion. I think if
'we keep this in mind here that, first, that our mpney; the first thing
we're trying to do is education, in this adult education. But we're
trying to get certain things to motivate them like arts and crafts. Yor
instance, we have a teacher that's qualified, that has his degree under
our ABE wplan, and this teacher goes into the room where we have arts
and crafts oﬁe night a ﬁeek, and she builds her program for the next
night. They take arts and cra.ts one night and another program the next
night. And she builda her program around arts and crafts. How much does
it cost, the arithmetic, the spelling of it and the whole thing. And
. then, when we get it up to a certain point, now you could talk to me all
day and ybu couldn't convince me, other than silver and things like that,
people can make a decent 11§ing out of making beadwork and arts and crafts
like that, weaQing, because they can't. Any time you go to set it up,

individually, out of the homes, well you've got to pay the minimum wage
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because it's goiﬁg to be interstate commerce. And they've got to.maké
the $1.65 an hour. And you're in a lot of problems. So the thing we're
interested in-here, I think, is adult education. We use arts and crafts
only as motivation and'then, when they're motivated, drop it and let
employment assistance or some other branch take up the arts and crafts

and go ahead with it..

Lauraine McKenzie |

I would like to add to the arts -and crafts, with the adults over at
‘Red Rock, we have brought in more people through weaving, arts and crafts,
which is dear to their hearts. And from teaching experience, they're just
like 1:ttle children. They have to get the concgpt;gf thé feeling and
the texture and the tactile. This is where they get that human fulfill-
ment. You can develop the language into English.
Ed Lentz
_.___That's perfectly valid. I think the worst thing that you could
possibly do, and we touched on this earlier, is start a class in adult
‘basic education and have people come in and do adult basic education.
This is pretty deadly dull. And you'd probably lose most uf them before
‘the class was over, just because it is so deadly dull. Teachers ﬁse
different devices. You'd have to.

Mrs. Montoya

I would like to comment on the gentleman.back there who couldn't
understand the audience (Bill Shipley). He said ynd have to go into
employment assistance to carry out §ouf crafts program. In the Pueblo
that I work with, we have organized a cooperative that grew out of our

adulf education. They are in ‘the process now of gettin;, a building where
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they will have space to work, where they will produce crafts so that the

Indians become self-sufficient, self-supporting in the things they make.

And they aim for quality. The work is not tourist junk that you so often
see in the curio stores but it is quality work that these Indians are
heading for and they want the cooperative to succeed and_they're going to

set up this building and I think they're going to make it work.

Ed Lentz

I've heard a great deal about your program--all of it extremely
favorable.

Lester Sandoval

You talk about Indian input into this adult education. And I find
that most of your data here is based upon the annual report. In our
agency, the other adult educators, .they're not good in writing reports 80
it seems like most_of the reporting we get from our agency is based on |
the impression of the person that goes out to write his reports. Now,
annther thing I was going to ask you in connection with that. What's the
possibility of your gettiﬁg out to where we're working and see what we're
doing and then you can decide whether or not this is adult basic education or
adult education.

Ed Lentz

| 1'11 be glad to come out but I'm‘not sitting in judgment. And I'm
‘not that dumb that I'll stand in Washington and say "This is an adult .
education program.” I won't do that. I'll be glad to come and see what
you're doing. - The thing that I have to do to get you the money. to

operate is to prepare a budget that I can take across the street and down




to the Congress to get it approved sc¢ that we can operate. And if we i

don't start doing and producing some real output figures on what we're

doing in adult basic education and GED, they're going to give it to some-
body else, |
Joel Lacey
The thing is just that I think you've brought up a very important
fact. We've been jumping on you to try to reach a decision.  The person
who we're going to have to convince is through our reports and tﬁrough-our
records that will go to Washington to convince the Congressman who is
giving out the money.
_ Montana Rickards
I've been wénting to make this point fqr quite a while and that is
that there were some congressional hegrings in July, 1970 where a number
of senators were working to ggt aid for Indian education. One of those
was Senator Montoya from this afea. And the thing that they hammered away
at was that in order to reach the Indian, there must be more emphasis on |
language, culture, and the arts. Now, it appears to me that this emphasis
could well be in the ABE work as well as adult education, because the
people themselves consider this important; that 1is, it's part of their
living experience. Now, this may not be so important to the white man.
It may not be so important to the American culture, We have never given
too much.emphasis to the arts in America. But it's pretty well récognized
that.the American Indian does give emphasis to the arts. I mean, that's
_a known fact. And,if this is the focus that :he[;eople wgnu,_pnd this is
the focus that th;y can work with more effectively, then it seems to me
that you can still get your money for their work and give this the kind of

honor and respect that it deserves.
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Ed lentz

Surely, there's no doubt atout it. But again I say that it's an area

that is largely prostituted in the Bureau. They call it arts and crafts
and there's not wmuch arts and crafts in it, You mentioned quality work.
There's a difference between quality work and some junk_that somebpdy
turns out.

David Brody

1'd like to make a comment. The point was made that arts and crafts h

has éeen gbused as an educational approach, and I think you're right.
But other educational approaches to the education of the adult have also
been abused; And I think what has happened here is that there's been an
implication that arts and crafts are mbre likely to be abused than bther
approaches to adult education. And then another implication is that we
have to have something practical. Now, I would like to make a point that

- perhaps doesn't sell with congressmen, but I think has to begin to'sell_
with the congressmen. And that is, in an -age of materialism, we have to
begin to develop a sensitivity to man's search for beadty, to man's.search
for a placé in the uni§erse that goes beyond the mere earning of an income.
.Otherwise,_we may ask ¢ ''What i: man?" "Who is man?" And perhaps it would'be

best to forget bout the term 'basic,"

and what can we do, euch of us--
Caucasoid, Mongoloid, or Negroid--to enrich our appreciation of a physical
univérse, and more importantly, of the social world in which all of us
find ourselves. And I think Congress has to begin to come to terms with
this sort of thing. And this has to continue to receive stress. Now the

Indian, I think, may have to be the person who takes us back to this way

of living.
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Joel Lacey

When you're feeding a family, the amount of money that you bring into

the family is also important. I'm not ggainst the thing about art, don't
misunderstand me. I feel that art is beautiful and some of the things, I
- know that Mrs. Montoya's stuff is beautiful stuff that they put out. But
what I'm trying to say is this. The amount of income that you bring into
your family, which is important to the Indian as well as anybody'else, is
. 4 determining factor. I don't say it's the only one but it is a determin-
ing factor.

Albert Smith

I'm reading two things out of this discussion so far. One is we're
saying, "Let the Indian speak.' But there's é feeling when the Indian
speaks of, "This isn't what we want you to say." And as a result of this
there are a lot of things this is not. If you are expecting an Indian to
say something, sometimes you have to listen to an Indian before he will
speak. And the other is, I've been in the classroom for about 18 years
and have cov;red most of the Western region including Alaska, and in
these experiences I have come upon the idea that you are learning at the
same time as receiving and relating. And when you say that this is not
what I want you to do, then you are limiting the individual's.motivation,
the inner indiviéual. And so, if I was to ask the Indians to say some=
thing to me, I would let the Indians explore and present his problem to
me and from that I would organize an activity rather éhan coming in and
telling them, this is what I would like you tv do. That might be one of

it the things that we call motivation. We limit his motivation by not listen=-

ing to him,




Sol Blackman

I1'd like to.kind of include what some of the people have been saying,
really. I feel that maybe we present, iﬁ our adult basic education.program,
material and we want people to learn it. I have the feeling that perhaps
" we should look for new material or maybe write new material that takes
into consideration the culture of the people that we are dealing with.
Some of the things that are part of the Indian culture ghould-perhaps be
written into our adult basic education program. If we are going to teach
them reading, we should teach them reading with things that interest them.
We should teach them reading with things out of their life, things that
they experience, things that they would want to know about. If we do,
perhaps they would be more interested in learning the reading of English,
let us say. And I think the arts and crafts that we have been talking
about so long could be included as part of this. We teach about the
things that they're interested in learning in terms of arts and crafts
and then they would be more interested in learning. So, with our adult
basic education, perhaps we should start rewriting the material that we're
presenting to them. And if there's a means of funding of a program of
writing materials for the Indian people to learn that deals with Indian
~ history or Indian culture, perhaps we should try to_get funds for this
.purpose. | ‘

Dr. Chatham

I think this would be completely applicablé under this special

experimental demonstration project. I'm sure the Bureau ;f Indian Affairs

might have an interest in such a project.




David Etheridge

I think that what we could do is, 1f we are going to use arts and
crafts as a much more basic element, that we can also tell congress. that.
Our problem has been that what we've told Congréss so far has been Basic
Education and to some extent GED. We can do whatever we and the Congress
‘can agree to, and I expect they would agree to heavy emphasis on this

sort of thing if that's what people'say they want.

- Warren Weller

I'm with the Indian Manbower Technical Assistance Center at Northern.
Arizona University, Flagstaff. My purpose in being here 1s to get the
because part of the Manpower structure leans this way, towards tgaining
and education. Some of the things that have been broughf up‘have been
brought up at the various meetings, seminars, conferences that I've
attended and they include such things as Indian participation. Some of
the things that Mr. Cooka said that in some of the conferences he attended,
Total Indian Participgtion hasn't come off too well. But the program
~that I'm involved in is."We've been involved with just about everything
everybody haé brought up this morning. It is important to me to see what
ideas that the educators have to say. As far as arts and crafts, it's
slated for tomorrow morning about 10:15 and wé'll spend about an hour on
it then. What I'm interested in is the educational outlook of what some
of théae people are involved in because our program 1s involved with 27
participants from throughout the country and-representing.20 different
tribes. We just finished a thfee-day seminar last weekend. >We'11 have

five more throughout the country. And 1 think that the way things are
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structured a lot of things could come out of any type of conference,
any type of a meeting, if we can understand each other and if we have

something to say, say it. Like the role of the BIA. After we break fqr

coffee I imagine there will be half the people talking about it. Well,
this is what's wrong. T would rgther hear it in discussion, myself,
;fbecausé I might not be in that little group they're talking in. And if
you have soiething to say, I'd sure appreciate it if you'd come-out with
it, you know, rather than talk about it after Mr. Lentz goes back to his
room. If you want to chew him out, chew him out now.
Dr. Chatham
And I think one thing that Dr. Redbird alluded to at the start is
that we assume that this is the conference of the participants here. it's
your baby. I'm going to, at the coffee break, encourage our own staff,
including myself, to keep their mouths shut as much as possible. I was
the first one guilty of that, Montana, so I can't chastise you. Well,
should we break for cofﬁee now? I think, according to our schedule, we
come back at 11:15 and Jim Showers is going go rélate the role of the

State Department.

Coffee Break-~Friday Morning
Dr. Chatham |

Before Mr. Showers comes on to talk about the role of the State
Department of Education in the adult education process, we think
1t's only right and fair that the speaker's platform get to comment in
terms of the Indian's view on the Bureau of Indian Affairs.

Frankie Paul

Thank you, Dr. Chatham, for giving me the opportunity to give'my

lending support to my collegue, Mr. Ed. Lentz. T hate to see people suffer

40




and I even hated to look up at him while he was standing up here. I think
for a while the tension was so thick that I could see stones flying at him,
I don't know whether I was visualizing but I think I really'actuaily saw
him from the corner of my eye that he waé looking aﬁ me as if he were
asking for some defense from somecone. I believe this is the continuation
of the discussion under the last topic here, The Role of the Bureau of
Indlan Affairs Concerning ABE. So, I presume at this point it would mean
that the discussion would continue. I'm nét £o sure what really is new that
" could be said. I think that Mr. Lentz had covered pretty much of what
there is under the Bureau program. I would just like to offer a few
comments of my own. These are strictly-based on my personal observation.
In some cases they may réflect the Bureau influence and others might be
colpred by my own lérge adult education program sponsored by the Bureau

on fhe Navajo land. I also feel that this is only proper because I am an
Indian employed by the Bureau and to have a éart in this morning's
discussion. -First, I'd like to remind myself that, according to SYMPOSIUM--
INDIAN ADULT EDUCATION, the pamphlet we have, contains on the first page
that the theme of this conference is to analyze the purpose, the planning,:
the problems, and the progress which face the Indian Adult Basic Education
program. This, I think, pretty well confines our thoughts to this theme.
Secondly, the goal as listed as significant is to draw us together as key
resource personnel working in Adult Education programs. Again, to analyze
existing programs and érocedures and to suggest innovative direction-and
leadership for adult education.. I cannot wander too far off outside of

these two frames of reference. So my comments will be confined to these.
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One thing I have always asked myself since I have been in the
Bureau, a'l totaled about seven years. Part of that was spent in the
classroom, The question is, "Why can't the Bureau do something that some
of us claim it ought to do?" And I have been experimenting with this thought
within the last three years. My primary qu . ion revolves around the
idea, why cannot the Bureau allow new programs Or innovative-type programs
without having it first to go to other organizations or tribal groups
, threugh contracts? And many things entered into my mind as well as they
enter into many of your minds,‘I know., I think, in dealing with people,
the véry basic problems faced ﬁy the people, we often are detracted by
some other things that are seemingly equally important. Again, this being
the guiding star, I want to mention just maybe two or four other things.
The Bureau's role in the history, as all of you know, is that all funding
seems to have been in the past and has continued to be today is to direct
it to the reservation. The Bureau funds are made available by Congress
because the Indian people, by agreement and some administrative arrange-
ments,were to receive some service from the government. And therefore,
it appears that all funds allowed for the Indian programs were confined
to the reservation. I think historically this has beén,lalthough presently
I think that other questions are being raised and some of these questions
are, hFor what purpose are these funds to be used and how long will they
be continued?" There are other things that enter into the picture but I
will not dwell on that. I just want to mention that small portion to give
us a start. My own experience, again, has been that éhe diversified type
of thinking and even attitude on the adult education program. There are

certain groups of people that think the most stricken type individuals
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ought to receive the federal funds. Some people say that the so-called
hard-core type people ought to receilve the greatest amount of federal
funds because they need the funds in the worst way. Weli, these people
are not wrong. And yet they are not totally right, as you would agree
"with me. And then thefe are groups of people who seem to advocate
vocational-type training. They touch on economic aspects of the program
‘and-selfwsufficiency of individqals in supporting himself so that, they
believe therefore, all types of training programs should be direc@ed toward
this. Again,I think you would agree with this statement, but not totally.
And then there are other people who, as you have heard this morning,
would_direct their tﬁoughts to the idea of Indian-ness, arts and crafts
type and native type activities. I think most of us would agree that this
is important but I think we would als> agreé that this is not totally all
that needs to be done. And certainly all of us cannot testify in good
conscience that this is what evefy Indian wants. If we did, I think we
have to end up arguing with some members of our own tribe. So these

are diversified types of thinking in even attitude toward adult education
programs, whether they be basicleducation or preparation-type for towards
the high school diplomas. But then there are other groups of adult
educators that seem to be lenient to the fourth kind of people, Indian
people on the reservation. I think this is someways not the easiest and
yet not the most difficult either, in practicality. That is, you cannot,
as the saying goes, lead a horse to water and make him drink. ‘As a brief
illustration, we cannot just provide the books, time; classrooms and money

and expect the people will drink up the knowledge. We must deal with

those people, those individuals who are ripened or are ready and have
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realized the value of education and are now ready to go back and pick it
up where they left off. And T think again you would agree with me that

" there are these kinds of people. They have dropped out of schoel and they
have gotten a job but find ouf that they can only get clerk-typist jobs or
Janitorial-type positions or teacher aide kinds of positions. And they're
not getting enough money and they.think they can do a bhetter job but
because of their limited education, formal education, you just don't
advance. These kinds of people are ready. They want more money, better

Jobs, better positions. They want to live in the better housing rather
than quonset housing. They want to buy their own homés. They want better
education for their.children, etc. Again I think you would agree with me
that this is so right, but on the other hand yod would also agree with me
that not all Indian people are in this category. Rather than atguing for
éach area of interest that I have covered, I think that the role of the
Bureau at the national.level has a broad purpose and focus and endeavors
to try to include all kinds of people, I mean all Indians with all kinds
of backgrounds and all levels of education. I think Ed Lentz was trying
to say this. I know a little bit of what he faces. I only can speak
from tw§ weeks experience in his office and he was sick one week and he
was in the field the other week, so I helped myself to the files and to
reports in his office and I took the privileges to make some field
contacts to try to iron out some of the questions that‘were ringing in
my own mind. It appears to me that what Ed Lentz is trying to say is tﬁat
a good hany people in adult education programs as well as at the programmed
activities under the Bureau funding just, if you know it, wouldn'!t fit

what you and I consider adult education. That's just the way it was,




If Ed Lentz would have come out and said, well this area is doing the

best it could and this area is really involved and this area just has
nothing to do with adult education, you would have probably accepted his
.explanation a little better. Because he was not shooting down anyone, he
Qas so broad and so vague, I think that each of us, including myself,

kind of wanted to defend our little area of interest.

But T would say that the Bureau is cognizant of the educational

needs of the Indian people. 1 think the Bureau tries to'epread {n tov wide
an area. Now let me go back to these others. I think there is a need

for all kinds of programs. I think university, college related activities
‘are needed to work with those certain kind of people who want to do more
research, want more demonstration-type experimeﬂtél_projects. They want
to see what new things can come out of it. I think fhese.are good. An&
then I thiuk that other organizations that are not necessarily conneqted
with éolleges and universities are also important. I think there are
others of us that work with.what we ca11 the Navajo, hogan-level type
people, especially the Navajo Community College program. They're not
dealing with GED program, but at least they're working with one segment

of the overall phase of this program. And some of us are more involved |
in the‘interests of the people who are more ready for education because
they're the ones that appreciate it and they want more of it and they just
can never have enough of it. And I think each éné of us can testify to
that. The day we felt that we had all the education we needed, I think
that things wouldn't be interesting anymore. So I thought 1 betfer put

it this way. At ieast this is kind of the general picture on the Indian

as I have seen it. And I think the Bureau is trying to do




all it can.  Now, some people think that each of -us representing a
different level of organization, dealing with different levels of educa-

tion, oftentimes want to impose ourselves over the ochers thinking that

~ours is the most important, that we're doing more than anybody elgse. I

think this is perfectly legitimate for each of us to feel that way.

" “Now I want to lead over to the thing that I, think is important. We,
each of us, want to be proud of the organization to which we belong. If
we didn't we're there for either other reasons or for the reason that we
should be there for. And, as Bureau employeés, and there are more Indians
going into the Bureau programs with more innovative-type changes taking
place, at this point, everybody is making an input into the advancement
of the Indiap people. I would hope that I would continue to improve that
part of that which is recognized by the Bureau and I feel that that's my
area qf'responsibility. I vanted to learn more about the role of the
U.S. Office of Education Concerning ABE and I appreciated Dr. Chatham's
substituting for Paul Delke?.- And I am here wanting to know something
about the role of the State Department of Educatien concerning, not
necessarily ABE, but the overall education. I sincerely mean this when
I say that I hope that someone is here to represent that part of the
Inéian population as to what the situation is as recognized by the State
and what is being done to bring this kind of education to the Indian
people.  Of course there's another subject too, the Indian tribe's
part of it., But I thinkrthat I will confine my remarks to this. I could
give you all kinds of figures to try to establish why I may be saying this
but it looks to me like the Bureau has a wide focus, that each type of

organization should establish their own focus;'theix own goals so that
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when you put the puzzles together, that it's effective in the overall use
of funds, staff, capability, rcsources, to get the greatest return and I
think this is the most important. I want'to say too, along this line,
that the Bureau for this reason has estahlished, at least on the Naﬁajo,
one ruling and that is that we do not serve people below 18 years of age.
And this is because of the state regulation and it's tied in with other
" things. So we do not touch kindergarten people. We do not touch other
people. But the high school dropout, which is very high on the Navajo‘
Reservation, do come to us for services and somebody's got to serve those
and this is our heaviest activity. Out here at the registration desk
we have a list of the'aétivities that we are doing to indicate. I'm
sorry Shiprock people are a little lazy and they just didn't submit theirs,
but since Washington is not very interested in write-ups, in records of
our complaints and crying and all that, ﬁe simply prepare our reports for
distribution to our own Indian people at community level so at least they would
know‘where to go if they are interested in attending classes. And this
is just a sample of what we'rz doing and we're improving on that and we
hope to do even better. I thought I might let you knbw that we have
established our own rules and kind of a guideline so that our people would
know what to expect out of this prograg; And I think we have to begin to
do this.

I just want to add one thing on arts and crafts. Ed Lentz has got a
lot of remarks on this. It's interesting that the younger people, 18
years and above, are interested.in formal education. But people of 45,
40 years and older begin to take interest in native-type arts and crafts.

This is my observation. The younger people are interesteq in attending
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formal classes, but the older people begin to take interest in arts and
crafts type activities. In that line also, we have some silversmithing
classes. We don't mind that, but I'll tell you why we have a kind of a
verbal discussion among ourselves. When you start- buying tools,‘I don't

" know how many here are familiar with working with silver, they come in a
éet, little tools, a little box with holes in it with ali kinds of tools
stuck in it. They are quite expensive and if you're going to buy 35 sets,
or 10 sets here, 5 sets here, it's going to run into money. Apd those
little tools begin to get misplaced or somehow whgn it drops, on a Navajo
Reservation there's a lot of sand and it'll get buried and nobody will
ever know what happened to it. 'So you begin to replace these. Then, when
you're working with silver, who's goiﬁg to buy the silver. It comes in
big sheets and slabs, right? People are going to advance to where they
can start working with turquoise. lWho's going to buy that, and the
welding torches and acetylene? There are all sorts of things that are
‘necessary to work with silver. And then,_not'oﬁly that, but when adult
education money is being spent in this way, when you begin to buy tools,
equipment, supplies, aﬁd you just buy for new groups, and they may make
beautiful pieces, they can go out and trade it in a trading pust and get
some money for it to buy groceries. That's all right, but the thing is,
you see, you generate it. When are they going to start buying their own
silver, turquoise and tools. You see,_it's pretty hard to stop. So'

we do encourage starting it, gut we encourage them to get on their own

and start buying their own leather goods, their own tools, and to establish
themselves in a business, you see. And if this understanding is not

established from the start, sometimes you end up working with a few people




with a large requisition and not really know what happened. And this is

not the only problem. At this point then, one of our other objectives is
to teach the Indian people so that they can dé it on their own, not for
us to come back every year and do something for them and complain that
our activity is increasing. We always hope to make that clear so that we
give the initial start and then let the young people, the high school
dropout, as well as adults, to pick it up on their own as much as.they
could. This is true in buying material und supplies. We generally buy
the GED materials initially, but we hope, because they go through the
class and the class will take the test and they'll pass some parts of it
and some parts of it they will not pass, so at that point they know that
they can do much of it so they get interested on their own. They can buy
a dozen different Vinds of materials if they so wish. This is the kind
of thing we want to do. Otherwise, we're always replacing new books, even

though they don't need half of it and they just need to.study‘parts of 1t.
This is not a written pblicy by Washington or the Navajo tribe or anybody
else but we established this with the class. And it seems to work because
it shows their interest. And this is something that we have done and 1
haven't seen anywhere where the Bureau sets ﬁhese black and white rules
and regulations regarding the little tedious things. I think this is
something that can be worked out locally.

And I think the Bureau's role, what I'm trying to say overail, is

so broad, and I go back to my first question that I have asked myself
three years ago, and I still ask that, "Why couldn't th:. sureau people .o
what they say they can do?" Now, under another setup, I think that it's

up to the staff. I think we've got the flexibility, the time, the
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capability; We still can do tha same type of things that cah be done if
the program were conivacted out to the tribes or other organizations. 1
thinkvthia is something that T had to work with and, as my personal
observation, I'd like to leave that wi;h you.

Bill Hudson

If everyone here would please concentrate on the.fact that those of
us who are trying to help, need your assistance to tell us what can we
do. 1In ocur own particuiar field, Central Arizona College, we need the
guidance and the help of you successful people to tell us, how do we tell
our students who we now have that this is how you became successful. We
need to know, how did you, all of you successful people, becomé successful
" because if we have a student who thinks going down to Riverside just before

the final is more important than finishing_out his semester, we're losing

>4

them. And we need hel>. That's why I came today because I was hoping &

that in this particular counference, you folks would say, "These are things

that we have learned through our particular experience that ﬁiil help you
help our students." This is tﬁe type of thinz that we need. We need a
tremendous améunt of assistance from ali you successful people so that

we can help. WQ have to this day no Pima, Maricopa, Papago, or any of
these tribes in which those people themselves have a level of education
that we can get because of various restrictions., We need these pedple to
help us. We've goné to the cribga. The various tribal ofticers are i
helping us but we need help from all of you to tell our students. For
example, Leonard 3hana. Leonardf Joe says this is how he was successful.

Leonard, why do you go to Riverside three weeks hefors the finals? What

is there about the finals that caused all thiz pressure? How do W help
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so that there isn't this? If I'm talking too much, but please, this 1is
what we need so badly. We need a complete organization that would funnel
to the BIA. You do so-and-so and you will actually accomplish what you're

saying in words. We need help like this. We need help in our school.

~ But we have to have it from you successful people. I hope everyone under-

stands what I'm trying to say, because maybe I don't say it too well.

Albert Smith

I would like to comment on something that has occurred to me. And
that is, i can't rightly come out to say that this is anything but my
personal, that, supposing I was never caught in the Sepond World War,

I might have never arrived at this moment, or I might have approached it
another way. There wasn't perhaps some other reason. One of the things
that sort of got me was when I had to pay two cents for every Navajo word

that I used in school. And somehow, with all the discouragement, I still

continued on. There was quite a resentment in going to the BIA school so

et e e

 schools, so that kept me moving from one, to another.umknd7IW¢6ﬁldh't'éeem

just herding sheep all summer long so I wanted something else. They kept
pushing me on until 1 finally couldn't advance any farther and I told a

£4b abo#t my age and went into the service. There, I resented some other
complications, but dﬁe“to restrictions that kep: me moving, bouncing from

one to another, fiuelly, the opportunity of GI biil came up. But I

couldn't go on into college su due to some more fibs and a few other

things, I only spent one year in high scihool and went on and started
interpreting for the five-year program. And I was doing what I could

maybe do. I didn't want to be a substitute or what is now called a
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teacher's aide. I didn't want to be speéking somebody's mind continually
where I knew I could be capable of doing some other things with just a

few qualifications, so that got me to collége. And I had difficulty with
just one year of high school. So, again with some complications, I
transferred from strict rules into other, went to start off from a teacher's
gollege to a liberal arts where I could venture as far and as wide as 1
want to. And then from there I went into teaching. At first, being
brought out under the Bureau straightjacket, I learned to cope with some
of these things and then from there I transferred to other areas and I've
learned to be flexible, learned to cope with, and I've even gone back to
Atake up some of my traditional culture which my father could only teach

me during the winter and I was in schcol during the winter, so I'm just

now getting back to some of these things. As a result of all this, I

could not really say that this is right and this is wrong. You almost

have to just like set a table before an individual, and then the
individual has to pick out for himself what he wants to eat, from the
participation of the individual.. This.is one of the reasons why I say if |
you-wﬁntrg person to télk, you have to listen to the person, and when he

speaks, you can't really come out and say, ''This is what I want you to | ]

say. I don't want yau to say what you're telling me."

And so as a result
of this, I've atrived at these conclusions. I'm only speaking for myself.

Joe Saavedra

~ I think that Dr. David Brody said it very elegantly, Mr. Hudson,
when he talked about this matter of sensitivity. You mentioned this
particular individual-leaving the institution three weeks before a final.

I'm sure he had priorities that maybe you or other individuals couldn't




comprehend. But I think if we put ourselves in the other person's shoes,
love thy neighbor as thyself, I think that's the answer.

I'd like to say one thing too. As far as MIT and some of these other
schools have found through a certain amount of research is that a lot of
individuals who are maybe not too sure or in another culture, have been
very successful when they're not under pressure, school pressure for
exams, finals, and things on which rest the results of maybe a life
career, that these persons perform very highly, very functionally, very
effectively, when they're not under this pressure where they don't feel
their whole life is at stake. That by the individual taking the test
passing and failing, for instanée, as a grade rather than in reference
to an ‘A, B, C, D and E, this 1ndividuai will function much. better,
at a much higher level and perform when he isn't under this type of a
pressure. |

Charlotte Goodluck

You were saying that you wanted input from the éommunity? You said

that some of the people that you wanted to reach coﬁldn't communicate with
you because of their lack of education, or degree, you know, the
educational barrier?

Bill Hudson

Well, for hiring, if you want to put it this way. In other words,
the state imposes certain levels of hiring, of educational background.

Charlotte Goodluck -

Well, if you'rg certainly sincere about getting theilr input, that

shouldn't be there, Steps should be taken to eliminate that. You're
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losing a lot of potential there if you really are sincere about getting
their opinions.

Bill Hudson

We're going to the community. It seems to me I was misundersfood.
We're going to the community, we think. Maybe our thinking is wrong but
we're going to the community and I try to understand ieonard in this
particulai case, like this gentleman said. .There's a complete attemnt to
try to understaﬁd. But what I'm trying to say is, we need help in the
overall program. We really need help because maﬁy times, for example,
HECLA as a company will say, "Here are some students that we want to train
in welding. Now, méybe they're ready and mayfe they're not but it's the
attendance in class and all these things that get in the way of completing.
It may not be their goal. This is possibly the problem. But we need
help from all of you successful people, telling us all that you can do to.
say this is the way that ﬁelp shall be given.

Sol Blackman

"t 7

There's a couple of points. One - I guess maybe to a degree we're

successful people, but I think the_fact that we're at a conference trying
to solve some of the problems that we've been working with suggests the
fact that we want to be a little more successful. We haven't found all
the answers yet. Secondly ~ I think something that they're doing at Pima
College is very pertinent aqd that is, at least I. understand they are,
they're -working on the basis that not everybody can learn @t the same
pace and therefore, at the end of a semester, if somebody isn't ready to

take the final examination and pass the course at that point, éll of

their learning for that semester doesn't go to waste. They can continue
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on and maybe it'll take them two semesters to learn what somebody else
has learned in one semester, but they . e not graded at the end of the
semester on the basis that they haven't succeeded. They are graded more
in terms of, they have succeeded up to this point. And I think perhaps
this person who ﬁent away for three weeks because he had a final exam
‘coming up was really expressing a fear of this final exam, this idea that'
we have to grade people and give them passing or failing grades. - I think
perhaps if we approach it from the point of view that you're always moving
forward and that therefore you shouldn't be thinking in terms of giving
somebody a five if he hasn't learned .as much as somebody else, buf rather
you give him credit for whatever he's learngd:up to this point. We
educators should try to encourage the people we're working with to continue
to learn and not put so much stress;on them. I think Bill mentioned the
fact that the stress factor may be driving people away. Eut we shouldn't
put so much stress on them and pérhaps then_they'd be more interested in-'
learning and continue to learn.

Warren Weller

First of all I think that I understood you to say that youhad—a—
communication éroblem. And then the question I wanted to raise is, do .
you have Indian counselors working on your staff that can relate?'_Ané
if you do, what is the problem? Maybe you need some different type of
people as a counselor. Going back to what Sol said, fit the program to
the need of the individual. And this is true in some people in our

¢program. Say, in industry on a reservation, rather than 8:00 to 5:00,l1et S
them coﬁe to work at 11:00 and get off a£"7:00 and give them a holiday

whenever the ceremonles are, the Indian powwows come around so they won't




have any excuses. And you could even go as far as education goes, say
Bureau schools, a boarding school rather than have the same old type of
school that starts at 8:30 to 3:30 or whatever, ‘Change the schedule
around to fit the needs and the whole eqvironmeht of the situation. .And
have some night school. Let them play for two hours in tﬁe morning rather
than have a recreation in the afternoon or football practice in the after-
noon just like every other séhool does. There's nothing that says you

" can't change. |

Bill Hudson .

All of what you said is incorporated. There is night school, but
the same situation, even if it were night school, but it's difficult to
get counselors because we're limited on how much we can pay.

Grace McCullah

We're so hung up on specialists in this country that sometimes we
overlook the depth of a human resource. And I think sometimes we've got
to overlook this criterion of all these qualifications, expértise and all

this kind of junk. It's a lot of junk. It really is. And I think some-

times_that we really do need people that understand and I think mavbe

even a person with a fourth grade education can counsel, can help and
understand.
Leroy Shing

I thought we were talking about adult education and we're off on a
tangent worrying about college level right now. I think that we should
get back to the subject we're talking about. We're wasting a lot of time

by talking about something else.




Montana Rickards

The only connection here is that these people that don't make it to
college ﬁay end up in an adult educatibn program.
Leroy Shing

I know that. But what I'm trying to relate to you is that if we're
going to talk about people who drop out of college, all right. I know in |
adult education you're working wiﬁh a divefsity of people, all the way
from the lower group, say 21, on. But then when we start talking about
adult education, we're talkiné about people who are down from 9, even
lower than that, who dropped out of school and who are over 21. And I'm
just wondering as we're talking back and forth here about this thing, I
. understand the problems in college. I'h just a youﬁgster to a lot of you
people. I£ took me a year just to get through college. But that's-
because, just like these people say, of course we hévé counselors. .NAU -
that's the worst éounseling service I ever saw. The thing I'm wondering
about is we're getting off on a tangent of talking about something else.

‘.

Frankie Paul

1 have the same feeling that this young fellow expresses. But I

want to say that the adult education program at Chinle Agency played a ve;y.
important experimental part with Phoenix Technical College when Mik
Tellen was there or went to school, Red House_&r one of those boys who
went to work for IBM that made some headlines locally. And there are
supposed to be mor.: in there. But I want the rest of the people to know
that this did not happen just by telling somebody after he came into the
adult education center, "Yeah, go to Phoenix Technical College." It tbok

many hours, visits to the family, talking with the grandmother and talking
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with the wife and making arrangements where the children .should go to

schuol_during this nine months or whatever it was. It took some time to
talk with .some employment assistants. It took some telegrams to Washington
to allow some extra money during this interim period. And it took adult
educators' time to drive back and forth and haul some personal belongings.
for these students to the Phoenix area, finding houses, and using Phoénixl
area people to look after these peoplé. And this is how the success came
about. And I think all of this is adult education. Too often all of Qs ’
look for answer pills. I wish there were different colors for each
question. I have my own experience 1 was sharing with Helen here a

moment ago. It seems this question came to me many times like all of you.
I did not graduate from high'school until I was 22 so you can see what -
héppened, I must have struggled throuéh high schnol. 1 did not graduate
from college until after two years of service and I was 26 years of age.
But itrtook three things that I kuow is common with the white people every
day from sunup to sundown. One is family encouragement. This is what the'
Indians don't have. In white society, as soon as a child is born, he's

__ taught to look after himself and to start saving in his piggy bank for

his future use. And someday he is going to be a doctor, she is going to
be a nurse, he is going to be an engineer. All the way, uu.il the

child almost automatically reacts toward that future. ‘Somewhere this has
to be instilled. Secondly, experience. In white society, a young fel;ow
is willing to pump gas. He is willing to sweep the halls., He is willing
to sell papers. In my own experience, I hated to be seen pushing that
little dishtray. I just didn't want to be seen holding the lowest kinds

of job, pushing the broom until I got to college. I just hated to be
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seen pumping gas, because I thought it was cold and dirty and I didn't

want to be greasy. But in white society, this low-level beginning is

started a long time ago. in Indian society sometimes you get introduced and
you find out you have to do these things until you get into college and
it's just too much. So I think adult educators can begin to kind of help
the parents with these things and Eventually, parents have to understand
these processes through life. Thirdly, there must be a favorable
opportunity. I see people, "There are many opportunities." Everybody
talks about opportunity. Sure, all of us have the opportunity to become
President oflthe United States. Notning grows unless thgre's fertile
ground. So that's the kind of thing you have to think about even belore
you get there and this is Qhat the Indian people don't think about: They
want something now, I want it now, whether I thought about it yesterday
or not. But finally right now I decided I want it so now I want every-
thing., And we can work with the parents and the younger people. We can
begin to think about this. We can make it easier for us as a favorable

opportunity, coaches, and parents or parents' friends and adults and, as

Helen said, wives can play an important role. I think there's something

about a saying in the non-Indian society, "Behind every successful man

there's a good wife," or something. They already have this and this is the _.
_kind of enthusiasm I think that has to be in there. You don't finally

get to cdllege and then say, 'How do we make this guy do something?"

There's got to be favorable opportunity, and by the time.a person gets to

do these things. I didn't know where I was going. Tell you the truth,‘

when 1 graduated from high school, I felt so terribly that I knew that I

had no more opportunity for sports. And I said, well, I can go to college.
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When I got out of college, I thoug,ut of my teachers that said they went
to college. If they got the degree the way I did, didn't they know any-
thing? I just found out I didn't know anything. I wasn't useful. But
finally I had to wake up and said, 'Oh, I got to make things happen by
 myself. Whether somebody else makes any contribution to my way of think-
ing or not I got to do it." And that kind of a thinking and growing up in
life T don't think comes overnight., And Indians-are no different from
anybody else. This I know. I'm an Indian, full-blood Indian, and I say
that. You probably got that out of my earlier talk too. And I think

that we're going to have to stick up for what we have to go through.

A0
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Lunch Break--Friday Afternoon

THE ROLE OF THE STATE DEPARTMENT OF EDUCATION CONCERNING ABE

Mr. James Showers

THE ROLE OF THE TRIBAL ADMINISTRATION CONCERNING ABE -

Dr. Helen Redbird and Mr. Joe Watson

NOTE: The statements by these people were omitted because
 of technical problems with the recording equipment.

Questions and discussion to Joe Watson who spoke on THE ROLE OF THE TRIBAL

ADMINISTRATION CONCERNING ABE

Norman Watson

I have a program that we work on a biweekly schedule working with
the local Community Development people in the community, but they work i
out in the various‘éommunities. We have a program for them that is
every week and then we have a summer program with the Home Improvement and
Tenement people and this is the extent of our participation iﬁ this local
community at the present time. We coulu extend that anytime we could

influence these people to attend the class and find someone capable of

teaching it. We would be very happy to extend it.

John Barson

I made a comment a while ago about leadership, the compefency of
.leﬁdership and how it is picked. Would you reflect a few minutes on what
. . your thodghts are about self-selected leadership versus appointed leader-
ship and what you think is the important distinction between these two
points. -

Joe Watson ~- not recorded
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I'm not speéking from experience here, but just from a few observa-
tions. It seems that sometimes we've had tribal leaders who weren't
maybe educated but they seemed to rise to the situation when they've been
appointed as governor or whatever you call them on the level of the
tribes there, and perform even though they had no knowledge, they consult
the people who are capable of advising them, in.a very wise kind of way,
I think.

John Barson

The reason I raised the question about elected leadership versus
appointed leadership is that sometimes a leader has a job for which
English~speaking skills aren't important, and that is allowing change to
happen. He's.a.gatekeeper for the tribe or. for the culture. Unless he
goes along with ity no matter how persuasive you are, nothing happens.
I'm cure it's a special conflict in this situation. How do you get
around this problem? B

Joe Watson ~-- not recorded

Herbert Benally

At the Many Farms adult basic education, experimental demonstration

project, 309, we are developing the curriculum on government. We haven't

| tested it yet, but we have developed some parts, like the election

procedure, and we're planning on breaking down the tribal .government and
explaining the function of the people.

Bill_Shiplgy

This would have to be developedllocally with each tribe, wouldn't

it? Suppose that we, in Washington, tried to write a curriculum, they
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couldn't do.it. They'd have to develop in what each council wanted to
learn.

Sol Blackman

I just wondered, in relation to this, if there are people who are
quite capable when they are dealinggin their own language and are éble
to get things done that would otherwise not be aone. If their problem is
that they don't speak English well and as a result are rot able to
communicate with a bureaucracy, that perhaps it is the responsibility of
the bureaucracy concerned to learn the language of the peopie with whom
Ithey're working. When we send péople into another country, we expect
that the persons.whom we're sending will learn the langnuage ;f the peorle
‘they're working.with. It seems here in the United States that we také.
it for granted that the Navajos must leérn English., But if we're going
to work with Navajos, maybe we shoqld learn the Navajo language and then .
we'd be in a position where the people in the Navajo ffibe who are capabie
of working with their people, then we could get as‘much done as can be
;done because the people then would be working in an atmosphere wiere

they're able to put forth a good bit more, And the same would apply to -

any other tribe.

 For instance, in the Pueblo tribes, they do not want you working with
the native language. éome of the Pueblos way be a little bit different
but I do know that, in some of the tribes of the Southern Pueblo Agency,'
I1've been sat on a few times myself‘in reg#rds to this. 1I'll be practiciﬁg
some speech and I'll try it out oh/somebody and they'll say, "th's been

teacbing you?"
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Albert Smith

In the Eastern Navajo, we are starting a program involving the school
board and we're going to put quite an emphasis on the board. We have a
prbposal out now where they will be routing most of the educational
programs being in connection to the academic processes and activities,
and working out an understanding with the tribal administration. And
they're beginning to have monthly meetings and eventually we hope to
"broaden out from this, becoming able to cope with some of their problems.
‘They are starting to follow agendas and writinéwﬁinutas and whatnot. This
is jusf the beginning.

Joycelyn Leonard

¥
One of the best-attended classes in numbers in oune tribe this last

- semester was i Pima language class for Pimas. I know many Pimas under 40
years or so that say they have lost some of the vocabulary and cénnot
understand everything that the older Pimas are saying. And then at the
same time, they had a class in Pima for non-Pima speaking. So there seems
to be an interest in.regaining,some of that which-is-lost as part of their
identity and holding on to a heritage. There are many younger Pimas that

.are in positions of leadership that really feel this need to learn their

W\ e

‘ - . 0o
- own language better.

ﬁMilo Kalectaca

It's the same thing on the Hopi Reservation. Something like this

can be learned over. Start a class in the Hopi language and use some of

. ¢

the older people to teach the younger people.
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Leroy Shing

I feel that maybe a lot of times, if you get an ldea cf teaching
somethiﬁg 1ike this, some of the older people, to them it's nothing and
with the younger person, there would be something tu look forward to. I
think a lot of our older peovple are intelligent enough that they can |
teach us some of these things that we should know. I'Ll admit thet I am
behind in some things about my own people., But I think some of this
would help us people in basic education, supposedly people who have
"success." |

-

- Bill Shipley

One thing that we're doing that I think is very successful in the
college, instead of taking Spanish or_French in one of our colleges, we're
teaching Cherokee. It's been very successful and has a large enrollment

each semester. This is at Northeastern College at Tahlequah.

Jimmy Begaye

AWe're,trying to develﬁp the literacy curriculum for the adults and
since we began the program, I've found that the interest is there. Thay
‘want to learn to read and write tﬁeir language. The problem now is that
| the existing instruction materials that we're presenting them are from
these religious organizations'which are oriented to their programs, bu;
not for the Navajo. B0 we are trying to revise the whole thing so it is
relevant to the Navajo, so that it would be oriented towards the tra- ”
ditional groups. The advisory board concluded that this language would
be very beneficial to Adul;s and help the relationship to young people.
‘, You're trying to bridge the traditional and the nontraditional people

that are on the reservation to understand the language better.‘;
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John Begaye

I'11 go a little further than Jimmy did. See, the curriculum itself
is being developed as he's'teaching. He's teaching the Navajo language.
And we're backed up by people such as Scott Preston, Paul Jones, Harve’
Gorman, Mrs. Wannica, these people and they say that we have lost the
beaqtiful part of our language and they keep encouraging lessons like
this that bring the language back. This is what we're trying to do. And
along with this, the curriculum development on election procedure last
Fall. It was ripe. The election was on and it was a wonderful time to
teach this.and we did this with the demonstration project there in Many
Farms. Then right along with it we're trying to éim at the culture which
was brought in. We're bringing in the medicine men, the tribal leadérs,
the ones that have the historicAI part of it, We'have_the mythology, the
ones that do Peyote and so forth. We have those;too.jﬁso we're trying
to prove in our demonstrétion project if this would be worth doing ﬁo the
other agencies. We haven't arrived at any solution yet but this is the
process ﬁe're going Fhrough at the present time with -the demonstration
project.

Joycelyn Leonard

I don't know how practical the suggestion would be that people going
" to work on a specific reservation would learn the language first, because
many tribes are not as fortunate as the Cherokee and Navajo to have a
.well-written language. Even among the Pima, there's three different
systems. No one has settled on a specific system, standardized the

system for the phonetic spelling of the Pima language.




Paul Cooka |

I1'd 1ike to add something to this. If a person wants to really learn
any language, he's got to realize that there are really two languages;
There's a ceremonial language and the éveryday language. So when a person
does want to learn a lanéuage, he usually learns the everyday language
and not really the ceremonial language. | -

Steve Farmer

I've been out here in Arizona for about 3 years now and I've been
out and worked among Pimas and Papago and many different tribes and I've
never had any problems as far as communicating. They know I'm a Sioux

and they're what they are. But I can undersiand the importance of why we

]

o

should preserve our Indian language. This is abou. 80% of our culture,
”:%fthgwway I understand it. But coming out here anq working with these

other tribes, there has n?ver been what you'd call a gap between
languages as far as.misunderstanding. That's because to some extent we
'ail understaﬁd English. " It's like what my brother-in-law says tolhis
English teachér. Why should I learn English? When I go Sack to South
Dakota and go to my people, I will know the Indian language where I can
communicate‘well enough with my literature and do it orally. But wﬁeh

it comes to the young people, then we don't communicate because there's

a barrier there again because they don't know Indian well enough to be
that inpereqtgd. So then they lose the interest of the young people. So
’then, I don't think that there is'a qecessity'of a person cominé to work
with the Indian people to learn the language, although it may depend on
how they feel about the situation. If they communicate okay, good enough. -

1 know the language itself is not difficult to learn. I have an

-

S~

. e

. 67




instructor where I go to school and he's Hungarian and I'm teaching him
the Sioux language. And in our language we have two dialects. So there
again you have to understand that too because I may say something in the
Eastern state that means something bad in the Western state. So then
there's that. |
I think it depends on how well-defined the culture is. For instance,
most of the Pueblo group in the Southwest and some of the Apachea and the
Navajos'included in this group have such a defined culture and they would
have to learn how to speak the ceremonial language as well as the everyday
1anguagé. And in the Navajo group, I think there's the ceremoni'all language, u
" the everyday language and the slang language. The third one. I'm nozﬂﬁﬁlﬁi I?'
saying that we can hold onto our language because eventually we will srt‘uk:)ir l? 3
out of it. We will finally lose it. But what we're saying is since the =~ .
language and sincg‘the pOpulat;on of the Navajo 1s so large, we feel that |
saving part of it will benefit most of us, especially when we go into the
. 1iterary world, when we produce maybe two or three N;vajo.writefs. This
18 when we really need it, And another thing too is when learning a
language from the outside, I think the only way that you are able to
understand any group.of Indians, you've got to producé‘noveliqts“who are
able to express tﬁemselves through literature. Then you will begin to
understand the Navajo-Pueblo groups. But until that day comes, we're
4trying to pfeserve it so someﬁody will do it for us.
‘Joel Lacey
I think we're thrusting so much on language when we should be-

understanding rather than language., I don't think it's so much a
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language communication but a lack of communication in certain cultural

. ways, As outsiders, we come onto the reservation and we don't understand
certain cﬁaracteristic parts of their culture and in our culture, we're
just maybe agressive and different. And I've found that even among the
different special tribes, let alone getting outside of the other area,

each tribe has certain cultural characteristics and other Pueblo tiibes
will be quite a bit different. For instance, Laguna and San Felipe tribes
speak the same language but their cultural characteristics are tremendously

different.

Warren Weller

I was going to bring up somethiﬁg similar to this. The situation _
would be different.in Oklahoma because there are no reservations in
Oklahoma. A lot of people don't underastand this on different reservations
throughout the country. Say in the Anadarko area, you'd have Delawares,
_Kiowas, Comanches, and Apaches and so the problem would be just a little
bit different. You'd have fo adjust. This is why we tglk about the
programs that are already set, that have already got guidelinés. These
-guidelines wouldn'f be the same in this area and over here on a
reservation. o

I think, and here I go back to BIA, this gentleman said they brought
in people that didn't understand that particular Indian group and that
“ was one of the reasons why adult basic education has been such a failure
on their.part. If they did understand, they would have been successful.
Where adult education is more successful in the larger Indian group or in

a more defined group, is where an Indian of their own group teaches them,
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I think this is going to be proved. It's a theory, yes, but it is going
'~ to be proved that when a Navajo person will teach the Navajo adults, we -
| will be.successful. I strongly believe this.

I think~4t-basically Boils down to the fact that these people that
coﬁé in supposedly to teach. these people, I think they lack the idea of
respect for thg culture they're in, respect for the people they're with.
Each tribe, no matter who they are, have their beliefs, means of reaspect
for things, and I ‘think that in order that this thing"cah.bewggpcessful, /

| fhe peoplé who come in to teach these programsrhave to be.respectful bf. S
the people they are going to teach. If they don't the people who are

beiné taught are going to, naturally any ﬁuman being is going to be

defensive. And I think that in order to have communication, you have to

have respect first.

~ Sol Blackman

When people come in to teach on an Indian reservation, if they can be
required to learn the language of:the reservétioh 1n which they are |
teaching, that'll give them perhaps an appreciation of the fact that when
you leérn another language, we':e not all-knowing. And in the process of
learning from somebody else, you gain respect for them with the knowledge
that they have what you don't have. And then ﬁhéﬁ'yoﬁ-teach'them in turn
your own language, the English, let's say, you re better prepared to accept
the fact that they don't know all the things that you're teaching them
because you also don't know all the things they're teaching you and so

you can bring about this feeling of mutual respect.




Shirley Heymann
I'd 1ike to ask a question of the group. From the way this

conversation has been going, is it your recommendation then that to have
a successful program to serve Indians, one of the most important
primary things to be done is to have an instructor of that tribal group?v

John Begaye

When we were working in the state of Utah in adult education, we had |
‘a non-Navajo person that spoke Navajo real fluently. He writes Navaj. and
he tgaches ‘Navajo and we used him as a curriculum specialist. He unde. -
“stood us. And that was one of the reasons . that we were ‘successful in the '
San Juan school district in Utah.

Norman Watson

I must say that I know in Shiprock, we haven't found this to be true.
We have many examples that will prove it. The prime importance is the
- person understanding the people, I'm sure. But the ability to teach has
‘more to do with the success of the program than his nationality.

Warren Weller _

Our pnrticular urogram at Flagstaff is a nationwide program. We have
20 different tribes, 27 different participants, and there's no way we -
could get one tribe that everybody would agree withvso our situation is “
such that -ve have to get somebody that can communicate regardless of who
he is, what tribe hi is, or whether he's white or Indian. And if you go

on different scales, such as a program such as ours, and then as pertain-

ing to one which is in a particular region, it just depends again whether

O rvottreras ey
- T
d,;u.._—mv proirived - e}

it's good to have an Indian or a White or whatever or a tribal member.

In our program you cannot do it.
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SYMPOSIUM ON

~ INDIAN ADULT BASIC EDUCATION

February 18, 19, and 20, 1971

~ Phoenix, Arizona

THEME

"An Analysis of Purpoee, Planning, Problems, and Progrese
Which Face Indian Adult Basic Education Programs "

GOALS

. (1) To draw together key resource personnel working with
Adult Indian Education Programs, (2) to analyze existing
programs and procedures, and (3) to suggest innovative -
‘direction and leadership for Adult Indian Education.

SPONSORS
Oregon College of Education through support from the
U.S. Office of Education, Division of Adult Education

Programs, and Arizona State Department of Education
(Adult Education Section).
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SYMPOSIUM SCHEPULE P

PART 1

THURSDAY, February 18

7:00 p.m.

ORGANIZATION MEETING -- Holiday Inn
Conference Room
Oregon College of Education Staff will
meet with persons on the program to
discuss ideas and strategy for the
conference.

- FRIDAY, February 19

8:30 a.m.

9:00 a.m.

. 10:45 a.m.

11:15 a.m,

REGISTRATION == Holiday Inn Conference
Room :
There will be no registration fee.

WELCOME ,
" Dr. Ronald L. Chatham

PRAYER '
Mr._Teddy Draper

OPENING REMARKS AND INTRODUCTION
Dr. Helen M. Redbird

"THE ROLE OF THE U.S. OFFICE OF EDUCATION
CONCERNING ABE"
Representative from the U.S. Office
of Education
Dr. Ronald L. Chatham

"THE ROLE OF THE BUREAU OF INDIAN AFFAIRS
CONCERNING ABE'" -
Mr. Ed Lentz
Mr. Frankie Paul

COFFEE BREAK
"THE ROLE OF THE STATE DEPARTMENT OF

EDUCATION CONCERNING ABE"
Mr. James Showers

12400~ Noomw ——LUNCH == Hloliday—Inn—Banquet Room




1:30 p.m. "THE ROLE OF THE TRIBAL ADMINISTRATION
- CONCERNING ABE"
Mr. Joe Watson
e Mr. Rudy Clements

PART II

2:30 p.m, GROUP DISCUSSIONS '
Four groups will be formed to discuss
the four topics presented. You may
a*tend the topic-group of your choice.

3:30 pem. SUMMARY REPORTS AND DISCUSSION FROM TH
GROUPS :

Each group has 25 minutes.
Mr. qu Watson, Chairman

- 5:10 p.m, SESSION ENDS

PART III

. SATURDAY, February 20

8:30 a.m.  DISCUSSION PANEL #1 -- PRESENTATION
Lester Sandoval, Chairman;
Ken Owens, Paul Cooka, Annabelle Eagle

"What procedures are used to hire the ABE
Teacher?" .

"What changes or improvements n&éd- to
be made?"

"What funds are, or should be, used to
support and expand the Teacher Staff?"

9:15 a.m. DISCUSSION PANEL #2 -- PRESENTATION
Lauraine McKenzie, Chairman;
Clara Kinney, Lucy Wellito,
Lucy Draper

"what is the role of the ABE Teacher Aide?"
"How is the Aide Selected?"

"Is there a need for more Aides?"

"How should the Aide Program be funded?"

%




10:00 a.m.

10:15 a.m.

-
11:00 a.m.

11:45 a.m.

J

12:30 p.m.

COFFEE BREAK

DISCUSSION PANEL #3 -~ PRESENTATION
Geronima Montoya, Chairman;
Joel Lacey

"What is the role of arts and crafts in an
ABE Program" L
"How should an Arts and Crafis Program
be funded?

DISCUSSION, PANEL #4 -~ PRESENTATION,
Joel Lacey, Chairman; ;
Kathryn Polacca, Teddy Draper,
Edward Yazzie

"How can the colleges and universities
best serve ABE Programs?"

"Is there a need for Teacher-Trainer
Institutes?"

"What improvements need to be made in
existing college programs to better
meet the needs of Indian People?"

"What recommendations for funding would
you make for these programs?"

GENERAL DISCUSSION SESS1ON
Mr. Joe Watson, Coordinator

At this time, any topic area is open
for question.

CONFERENCE ADJOURNED
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